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CHAPTER 1. Introduction

The role of teachers and trainers is evolving rapidly at all education stages, which
is affecting not only their teaching skills but the performance of other professional
tasks too. With varying outcomes, their initial training, new skills and competences,
entry mechanisms and progression in the profession have been part of the Spanish
policy debates in the last decade, amidst discussions and regulations on education
and vocational training for the challenges ahead, as teachers and trainers' support
is crucial to implement any educational reform.

Furthermore, vocational education and training (VET) is gradually gaining
political and social relevance in Spain. Recent governments showed their support
by adding vocational training to the name of the education ministry, lately unifying
under this ministry all vocational training leading to an official qualification. Various
reforms are on their way, both in the education and VET systems, with specific
plans to modernise and promote vocational training.

Teachers, in a broad sense, have also been on the political agenda. A new
teachers' statute to improve their role, the mechanisms for entry and initial support,
their professional development, the evaluation of the work of teaching teams and
their recognition is pending. With 2020 education act LOMLOE, VET teachers are
put on an equal footing with secondary teachers, proposing the progressive
disappearance of the existing differences in access and category.



CHAPTER2. Types of teaching and training
professionals

2.1.  Main types

The Spanish VET system is organised according to Act 5/2002 on qualifications
and vocational education and training (Head of State, 2002) (). It includes initial
vocational training, which provides the necessary qualifications for the competent
performance of a profession, as well as the upskilling and reskilling of the labour
force.

Initial vocational education and training (IVET) refers in Spain to 2 000-hour
programmes, grouped in 26 sectoral branches, for school-age learners and adults.
These IVET programmes are organised in three levels: basic and intermediate
levels in secondary education, and higher level in tertiary education. IVET
programmes are mostly school-based at basic level; at intermediate and higher
levels, more flexible learning forms are also possible (distance learning) and other
alternance training models, mainly known as dual VET (FP dual).

Successful completion leads to diplomas with academic and professional
validity in the Spanish education system.

There are other programmes, such as the specialisation courses (cursos de
especializacion) for the further upskiling of VET graduates, which are being
implemented as of the academic year 2020/21. Outside the education system, the
professional certificates programmes allow the formal accreditation of occupational
standards to learners over 16.

Other programmes which could be considered part of the IVET system, for
arts (?) and sports education (at levels ISCED 354 and 554), represent a low share
of learners.

IVET programmes in the education system are composed of different types of
modules: occupation-specific modules; common modules to ensure the acquisition
of lifelong learning competences and facilitate access to employment which vary
depending on the level; and the on-the-job training module (workplace training -
FCT), at all three levels.

Teaching professionals in VET schools, whether in VET-only institutions or in
secondary education schools, can be classified as follows:

() See Annex 1 for major legislation related to VET.

(® Arts Education includes music, dance, dramatic art, preservation and restoration of
cultural heritage, plastic arts and design.



(a) Secondary education teachers: they usually deliver the common modules and
the more theoretical occupation specific training modules;
(b) Technical vocational teachers: they are in charge of delivering the more
practical occupation specific training modules.
Experts may be hired by VET schools in different professional sectors and in-
company trainers (trainers/tutors involved in practical training modules at
workplaces and apprenticeships) can participate in training delivery when needed.

2.2.  VET schools

The Ministry of Education and Vocational Training (hereinafter education ministry)
is in charge of proposing and setting up national VET policy, while the regions have
executive and administrative powers, including teachers’ continuous professional
development (CPD).

Therefore, basic requirements for IVET institutions () are set at national level
by the education ministry whereas regional or other authorities, within their powers,
may add other specific requirements, and are also responsible for the management
and relationship with education centres.

VET schools are classified according to ownership and their main source of
funding. They can be:

a) public, belonging to public authorities and fully publicly funded:;
b) private, in which case they may be:

I.  partially publicly funded; or

ii.  exclusively privately funded.

Two in three IVET centres (67%) are public, and most of the IVET learners
(70%) attended public VET centres in school year 2019/20.

IVET programmes can be offered in VET-only institutions but most often they
are provided in educational institutions that also offer compulsory secondary
education and/or baccalaureate, sharing human and material resources. Some
VET schools, known as ‘integrated’ VET centres (centros integrados de formacién
profesional — CIFP), may also deliver formal CVET programmes (i.e. professional
certificate programmes).

National reference centres (Ministry of the Presidency, 2008), of which there
are around 40 in operation, are public institutions specialised in the different
sectoral branches, in charge of carrying out innovation and experimentation

(®) VET institutions, schools or centres are terms used interchangeably in the article.



initiatives in vocational training and play a key role in teachers and trainers’ CPD
at state level.

2.3. Teaching and training professionals by type of
VET school

The IVET teaching staff, regardless of whether they are in a secondary or VET-
only school, consists of secondary school teachers and technical vocational
teachers. In-company trainers are involved in learners' traineeships.

With the 2020 LOMLOE act, all VET technical teachers with a university
degree (or equivalent) will become part of the body of secondary education
teachers. For programmes with no university degree of reference, the draft of a
new vocational training act, currently in the pipeline, envisages a new teaching
body called ‘teachers specialising in specific sectors of VET’ (4).

In addition to teaching, VET teachers can also have some other
responsibilities, like for example coordinating Erasmus+ mobilities in their VET
school or promoting and coordinating learners' in-company work-based learning.

In-company trainers, involved in the practical training module or supporting
apprentices in dual VET at workplaces, are experienced professionals who guide,
monitor and assess learners/apprentices, but do not have to meet any formal
teaching requirement. They are usually referred to as in-company trainers or tutors
(formadores, instructores o tutores de empresa).

The teaching staff involved in second-chance schools in formal education,
including VET programmes, must meet the same requirements as teachers in
ordinary schools for the same level.

() These teachings are related to aesthetics and beauty, carpentry, catering services,
clothing, cooking and pastry, graphic arts, hairdressing, machine maintenance, vehicle
maintenance and welding.
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CHAPTER 3.
Teaching and training professionals in
school-based settings

3.1. Legislation

The training of VET teachers is integrated in the general plans for public funded
school teachers training. The LOMLOE act devotes some articles (Art. 102, 103
and 105) to their CPD, considering it to be a right and an obligation for all teachers,
as well as a responsibility of the education authorities (at state and regional levels)
and the schools themselves. Teachers’ CPD usually comprise regular learning
activities for the updating of their scientific, educational, and professional expertise.
Opportunities and benefits of professional development vary among regions and
type of VET school.

Participation is voluntary but training, research and innovation activities have
specific effects on teachers' careers (Ministry of Education, 2011a). Apart from
content matters, specific teaching methods or other skills related to coordination,
guidance, tutoring, etc., the use of information and communication technologies,
research and innovation programmes, collaborative work and professional and
centre networks are considered as relevant areas for the improvement of the
teaching activity.

Teachers in private schools can benefit from the training in employment
system in the labour scope, regulated by Act 30/2015 and its further developments,
which enable training free of charge like for any other worker.

3.2.  Qualification and competence requirements

In secondary education each subject is taught by a specialised teacher. The initial

training requirements for both teachers of secondary education and vocational

training are as follows (%):

(a) university degree or other equivalent qualifications for teaching purposes;

(b) pedagogical and teaching training at postgraduate level (university master's
degree in teacher training for secondary education, baccalaureate, vocational
training and language teaching).

(®) Further information on initial teachers’ training at Eurydice:
https://eacea.ec.europa.eu/national-policies/eurydice/content/initial-education-
teachers-working-early-childhood-and-school-education-78_en
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Entry into the profession in public educational institutions requires the
candidates pass a merit-based selection and a competitive examination
established for each civil servant teacher body and according to the speciality for
which they compete. After passing the competitive examination, the recruited
candidate serves as a trainee teacher for a school year. During that period, the
candidate is mentored by a school faculty member and supervised by the
educational inspection.

Candidates who succeed in the competition but are not recruited are placed
on a pool of candidates who can work as substitute teachers, with contracts subject
to general employment legislation (Box 1).

Box 1. Job stability of VET teachers

The level of temporary contracts in Spain is high in public services, including
education. Latest figures from the 2020 national labour force survey indicate an
average temporary employment rate among VET teachers of 35% (Annex 2). Public
authorities and social partners reached a commitment to reduce the number of staff
on fixed-term contracts by 8% by increasing the number of permanent positions
available in public schools (Ministry for the Treasury and Public Administration
Services, 2018), but the pace at which permanent jobs have been created so far,
hampered by the pandemic, has not made it possible to reach the target yet.

In privately owned schools, the selection process is carried out by the school
owner and recruitment follows the general rules established for private employees.

The supply and demand of VET teachers varies according to each speciality,
and public authorities may, on specific occasions, resort to hiring expert
professionals, who may not meet the academic requirements but have several
years of professional experience both in the field and in delivering training outside
the education system. Holding the 380h professional certificate ‘Teaching of
vocational training for employment’ (Docencia de la formacion profesional para el
empleo), which qualifies to be a trainer in non-regulated/non-formal education (°),
may be an additional asset.

(5) Further information on this professional certificate in English can be found in the
Europass supplement:
https://www.sepe.es/SiteSepe/contenidos/personas/formacion/certificados_de_profe
sionalidad/pdf/europass/N3_SSCE0110_in_pub.pdf
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3.3. Initial training programmes

Spain follows the consecutive model for initial teacher education, i.e., prospective
teachers first undertake general undergraduate studies and then postgraduate
studies required for teaching. Programmes leading to university degrees do not
include any teaching-oriented subjects, leaving training in this area to the specific
master’s degree in teaching.

The master's degree syllabus is organised around three blocks (Ministry of
Education, 2011b), and considers the specialities of secondary education teachers
and VET technical teachers:

(a) Generic block (12 ECTS): it aims to provide future teachers with psycho-
pedagogical knowledge they will need in their future profession;

(b) Specific block (24 ECTS): its aim is to provide complementary training and
didactic preparation appropriate to their teaching speciality; and

(c) Practicum: it includes the specialisation internship (12 ECTS) in a secondary
education centre and the master’s thesis (6 ECTS).

The education ministry sets the requirements for verifying the official
university degrees (Bachelor and Master). Universities, on the other hand,
establish the study programmes autonomously (7).

3.4. Requirements for continuous professional
development

CPD activities address the improvement and updating of teachers' technical,
pedagogical/didactic and transversal competences. Their participationis voluntary
and encouraged with different economic and career incentives (8); these training
activities have to be previously endorsed by the authorities, as validation and
recognition of competences outside the approved training activities is not possible.

There are several entities - at state, regional and school level - that support
teachers and trainers upskilling. The main provider of teachers training at state
level is the National Institute of Educational Technologies and Teacher Training
(INTEF).

(") The skills that must be covered in the master programmes are specified in Order
ECI/3858/2007. A translation into English of the skills included in this order at:
https://eacea.ec.europa.eu/national-policies/eurydice/content/initial-education-
teachers-working-early-childhood-and-school-education-78_en, section All
specialisations.

(®) A minimum of 100 hours of training must be completed within six years in order to be
eligible for a salary supplement. Recognition of this training is given for every 10 hours
in activities approved by educational authorities.
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Education authorities may also establish collaboration agreements on teacher
training with other public authorities and universities, as well as with public and
private non-profit institutions to guarantee a diversified training offer.

Regional education authorities devise their own territorial CPD plans. These
plans are developed with due regard for the demands expressed by schools,
gathered by the training and resource centres, as well as national and European
policies. The needs of teachers are also taken into account, either on their own
initiative, as in the case of specific training needs, or through the action of school
CPD coordinators, who usually inform the training and resource centres.

Teacher training activities can take multiple forms, from in-person or online
courses, seminars to working groups or training projects in educational institutions.
They can take part in these activities outside their teaching hours, during the
compulsory time of permanence at school or during working hours if they are
carried out outside the educational institution.

CPD of teachers at privately owned VET institutions might also lead to
additional payments to stimulate their initiative in improving their training and
guality in the provision of services.

The National Reference Centres, with the participation of the educational
authorities, have also been drawing up plans to upskill the VET teaching staff. The
aim of these plans is to schedule, deliver and evaluate training for the updating
and technical improvement of VET teachers. The drafting of these plans takes into
account the proposals of the educational administrations, the identification of new
trends in vocational training, or those involving new technologies, tools, industrial
processes, didactic resources, contents and methodologies, as well as EU
guidelines.

3.5. Data on teachers and trainers in school-based
settings

The responsibility for teachers' CPD lies with the regional authorities and there is
no state register of the activities carried out in this area.

According to the latest TALIS (°) data (OECD, 2019), the level of teachers’
participation in training and professional development activities in Spain was high,
comprising 91.8%, close to the total EU (92.5%), although lower than the OECD
average (94.5%) (Annex 3).

(°®) OECD Teaching and Learning International Survey.
https://www.educacionyfp.gob.es/inee/evaluaciones-internacionales/talis/talis-
2018/informes-espanoles.html
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CHAPTER 4. Training professionals in work-
based settings

4.1. Definitions

All programmes leading to VET qualifications are work-based, usually in school
settings, but including a training period at a workplace: the specific on-the-job
training module. In addition to this module, apprenticeship programmes (FP dual)
involve longer periods of learning in real work environments. Both implementation
models require the involvement of VET school staff (tutor/teacher) and a
trainer/tutor from the organisation where the learner/apprentice is placed, usually
referred to as in-company tutor (tutor de empresa).

The in-company tutor role is to guide the learners/apprentices' learning
process and to monitor and assess them while in the company, though the
learners’ final marks and evaluation are given by the tutors/teachers of the VET
training centre, based on the information given by the in-company tutors.

There are no official regulations setting requirements in terms of teaching
qualifications for in-company tutors, an issue which may be hampering the
implementation of dual VET in Spain (European Commission, 2015). It is up to the
companies to assign or offer incentives to their employees to assume this role.

Apart from the in-company tutor, new roles are emerging in the
implementation of dual VET programmes, for example the external coordinator of
in-company tutors (Brandt H.; Carrasco A.; Salvans, G., 2021), an intermediary
figure to facilitate an effective and quality participation of small and micro
companies during the dual VET programme implementation in the companies, and
at the same time, to centralise the communication of all of them with the
educational centre.

4.2. Legislation

There are no legal provisions stating the requirements to be an in-company tutor.

4.3.  Provisions for continuous professional
development

There are no specific CPD provisions for trainers/tutors at workplaces. These
professionals may receive, free of charge, specific training funded within the

15



vocational training for employment system. Under this umbrella, VET teachers can
participate in training activities organised by their own VET school; or they can
participate in the subsidised training offer, addressing national and regional
priorities as well as sectoral ones set by the main social partners (sectoral joint
committees) in the education sector.

The Bertelsmann foundation, as part of the alliance for dual VET (%), has
developed a guide for dual VET in-company tutors (Caballero, Lozano, 2016). In
collaboration with other entities, this foundation piloted courses for dual VET tutors
which have become more widespread by now and are available also online from
different providers, some of them free of charge, with the collaboration of education
authorities and/or chambers of commerce.

4.4. Data on trainers in work-based settings

Information is not available.

(19) A state-wide network of companies, research centres and institutions to support the
development of dual VET and improve young people’s employability.
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CHAPTER 5. Partnerships between schools
and companies

5.1. Examples of practice

The action plans of the education ministry, such as the first strategic plan for
vocational training (MEFP, 2019d) and the plan for the modernisation of vocational
training (MEFP, 2020b), include measures to enhance public-private collaboration
between the educational centres and enterprises, extending the field of interaction
beyond the on-the-job training module.

One of these lines of collaboration is the development of innovation projects,
led by a VET centre in partnership with companies and other entities, with the aim
to foster cooperation through dual education, collaborative work and even the
development of R&D&I projects.

In this sense, at the end of 2019, 19 projects were approved (}!) to be
developed until March 2021 (*?), with a budget of 6 million euros.

New innovation and knowledge transfer projects in VET centres have been
called in June 2021 (*3), as part of the modernisation plan, to promote permanent
links and build networks among institutions, educational centres, and companies
that allow the generation, sharing and mobilisation of knowledge among the
different parties, applicable to the educational context.

In addition, the modernisation plan envisages the joint training of
professionals and teachers from each sectoral branch in the network of national
reference centres.

Different courses related to the updating and acquisition of digitalisation
competences for VET teachers have been designed at national level with
participating companies. For example, thanks to the agreement between the
education ministry and Siemens S.A. (MEFP, 2019a), IVET teachers were

(*Y) Further information on funding support for the implementation of applied innovation
and knowledge transfer projects in vocational training in the education system:
http://www.educacionyfp.gob.es/servicios-al-ciudadano/catalogo/general/19/
1931646/ficha/1931646-2019.html

(*?) The projects' period of execution and justification was extended, until the end of March
2021 due to the situation derived from Covid-19.

(*3) Further information on this new call of proposals at:
https://www.educacionyfp.gob.es/servicios-al-ciudadano/catalogo/centros-
docentes/becas-ayudas-subvenciones/no-universitarios/innovacion-transferencia-
conocimiento.html
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upskilled (online) in smart manufacturing and the digitalisation of industrial
maintenance for the new specialisation courses (*4).

Online training courses have been called again in 2021, in this case with the
collaboration of the Spanish School of Industrial Organisation (Escuela de
Organizacién Industrial — EOI), which, as national reference centre in E-Commerce
and Digital Marketing for VET, is developing training courses aimed at teachers of
VET specialisation courses on Cybersecurity in information technology
environments and Cybersecurity in operating technology environments.

The 1st strategic plan for vocational training highlights the need to increase
the training of teachers and trainers through work placements in companies. This
initiative (*°), which is already being implemented at national and regional levels,
aims to promote the scientific and technical improvement of VET teachers; and to
enable them to learn new methods of work organisation and be updated in certain
technological, scientific, organisational, procedural or methodological aspects. In
this way, cooperation between educational centres and their production
environment can also be strengthened.

This work placement initiative allows teaching staff being trained where
technology or the provision of services are more advanced in a specific sector and
fosters national and international teaching mobility and participation in international
projects (Box 2). The goal is to raise the figure of nearly 7 000 VET staff mobilities
recorded in the latest Erasmus+ programme.

Box 2. Examples of international projects led by Spanish centres of
excellence

Two centres of excellence (CoVe) are led by Spanish institutions:

(a) The innovation and applied research centre TKNIKA (Basque Country) will
coordinate, together with other six EU countries, the Excellent Advanced
Manufacturing 4.0 project. The project has within its objectives to enhance the
continuous professional development of teachers and trainers by providing
pedagogical and technical skills and facilitating their participation in joint research
projects.

(b) The business research association of the technological centre for furniture and
wood (CETEM) (Region of Murcia) considers the mobility of learners and teachers
among countries, the implementation of training placements in different companies,

(**) Further information on these courses at:
http://www.educacionyfp.gob.es/servicios-al-ciudadano/catalogo/general/23/
2310048/ficha/2310048-2020.html

(*5) Further information on the state calls for in-company placements for teachers at:
http://www.educacionyfp.gob.es/gl/servicios-al-ciudadano/catalogo/profesorado/
profesorado-no-universitario/becas-ayudas/formacion/estancias-en-empresas.html

18


http://www.educacionyfp.gob.es/servicios-al-ciudadano/catalogo/general/23/2310048/ficha/2310048-2020.html
http://www.educacionyfp.gob.es/servicios-al-ciudadano/catalogo/general/23/2310048/ficha/2310048-2020.html
http://www.educacionyfp.gob.es/gl/servicios-al-ciudadano/catalogo/profesorado/profesorado-no-universitario/becas-ayudas/formacion/estancias-en-empresas.html
http://www.educacionyfp.gob.es/gl/servicios-al-ciudadano/catalogo/profesorado/profesorado-no-universitario/becas-ayudas/formacion/estancias-en-empresas.html

the development of ICT tools for the integral digitalisation of teaching and the design
of regional policies for training that involve innovation actors (companies).

5.2. Cooperation between VET schools and
companies

The relationship between training centres and companies is a co-responsibility of
both parties. Cooperation between VET institutions and enterprises is carried out
mainly through the on-the-job training module (FCT). This module takes place
entirely in a company or public body, usually at the end of the learning programme
and which, depending on the programme level, ranges from 240 to 400 hours on
average.

Unlike the FCT module, in which trainees put into practice what they have
learnt in the educational centre, in Dual VET programmes they actively participate
in the productive process and learn in a real work environment, with a minimum of
33% of the VET programme learning hours carried out in a company.

Dual and ordinary VET programmes coexist and, in fact, learners from both
modalities are mixed in many classrooms.

The FCT/dual coordinators, assigned by each school from among its own
teaching staff are in charge of planning, monitoring, and assessing the FCT
module/dual programmes. Their responsibilities comprise locating training
positions, including Erasmus+ mobility actions; drawing up and specifying the
training programme with the company representative; counselling learners, in
collaboration with the training and career guidance module teacher, etc. Teachers
assigned for tutoring from the school side can be any teacher with teaching
responsibilities in the learning programme. In public VET institutions, they belong
to the body of secondary education teachers and/or the body of technical teachers
of vocational training (*°).

The relationship between training centres and companies is governed by the
signing of collaboration agreements, which details the learning programme agreed.
The company appoints a person responsible for the coordination of the training
activities to be carried out at the workplace (the company coordinator/tutor), who
will support the trainee, facilitate relations with the teacher/tutor at the educational

(*%) In the education ministry webpage specific for VET (TodoFP), one can consult the
various VET programmes by sectoral branch and levels and the assignment of
modules to a speciality (atribuciéon docente):
https://www.todofp.es/que-como-y-donde-estudiar/que-estudiar/familia/loe.html
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centre and provide the assessment reports that contribute to the trainee
assessment.

Educational centres are usually the ones responsible for promoting and
generating dual vocational training projects with companies. To facilitate this task,
some regions are developing a new figure, the dual VET prospector, i.e., dedicated
to connecting VET centres and companies to promote new collaboration
agreements for dual VET programmes (and FCT modules). Training for teachers
to perform this job is now in place. It may also imply a salary complement (7).

Beyond their essential collaboration for the development of the on-the-job
training modules, there is a wide range of other activities on which both parties can
cooperate, which helps to strengthen their links and contribute to the development
of VET. Agreements signed between education authorities/VET schools and
companies facilitate carrying out studies to know the state of the art in a given
sector branch, the specific equipment necessary for a VET programme, or the
future training demands in the surrounding area. They also facilitate the
development of innovation projects, the adaptation of the didactic programming of
the modules to the needs of companies, the organisation of briefing sessions for
students and teachers, etc.

Positive personal relationships and a sounding understanding between the
different actors involved smooth this collaboration, fostering its success and the
undertaking of new shared projects.

5.3. Hybrid teachers and trainers

Not applicable.

5.4. Data on cooperation and hybrid teachers

Not available.

(*) Regulations regarding VET prospectors can be found, for example, in the following
autonomous communities: Andalucia, Aragon, Region de Murcia
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cHAPTER 6.  National and EU-funded projects
and initiatives

6.1.  Digital skills for remote and blended teaching

The plan for the modernisation of VET (MEFP, 2020b) comprises different lines of
action addressing the digital competences of teachers and sets the objective of
upskilling all VET teachers with a 30-hour training module.

The National Institute of Educational Technologies and Teacher Training
(INTEF) provides continuing pedagogical development on digital education
through tutored courses, and massive, nano and self-paced open online courses
(MOOCs, NOOCs, and SPOOCSs respectively) (*8). Itis also in charge of fostering
the exchange of experiences and resources among teachers through professional
networks; the development and dissemination of curricular materials and other
support documents for teachers; the design of teacher training models; and the
design and implementation of specific programmes, in collaboration with the
Autonomous Communities.

INTEF has developed different initiatives for teachers’ CPD (Box 3), in line
with European Union policies on education and training, and with the collaboration
of the regions and groups of experts and teachers. One of these initiatives has
been the development of the Spanish digital competence reference framework for
teachers (INTEF, 2017), based on the European Framework for Digital
Competence for Citizens - DigComp 2.1. This framework serves as a coordination
mechanism for the mutual recognition of the certifications issued by the regional
authorities and as an instrument for policymaking to increase teachers’ digital
competence. It is currently under revision, among other reasons, to align it with
new national and European policies.

(*8) Further information at https://enlinea.intef.es/
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Box 3. Other INTEF projects related to teachers’ CPD

1. A new Teachers’ Professional Competences model is being developed as a basis
for training plans and other policies throughout the education system.

2. Online tutored courses, combining experts' support and follow-up with peer-to-peer
exchange, teamwork and peer assessment, leading to an official digital

certification (1°).

3. Massive open courses of varying duration: MOOCs (around 25 hours) and NOOCs
(around 3 hours) with a course facilitator. Participants themselves assess each other
and, after passing, receive a digital badge (2°).

4. EduPills, an application for mobile devices with micro-training cards to develop
digital skills (2%).

5. Blended summer courses.

6. Experimentation projects that combine online training periods with those of
application in the classroom, like the School for Computational Thinking and Al (22) or
the Samsung Smart School Project (23).

7. Aula del Futuro. This project consists of the implementation of active
methodologies, along with digital technologies and the exploitation of learning
spaces. Teachers are required to produce a learning activity that needs to be put into
practice, evaluated and improved with the results of real practice.

8. The Procomun Portal (?4) offers a repository of Open Educational Resources
(OER) (?°) and as well as articles where the educational community can find and
share structured teaching material ready to be downloaded and used by teachers and
learners.

9. A new website for resources for online learning (Recursos para el aprendizaje en
linea) (26) was published to meet the special needs that arose due to the suspension
of on-site educational activity in 2020 due to the pandemic crisis. Its aim was to
provide teachers, as well as families and learners, with information and support on
different types of resources (materials, training courses, platforms, tools, etc.)
available for online use.

(*°) Further info at: https://formacion.intef.es/tutorizados 2021/
(?%) Further information at: https://enlinea.intef.es/
(®Y) EduPills: https://edupills.intef.es/

(?®) INTEF. School of Computational Thinking:  https://intef.es/tecnologia-
educativa/pensamiento-computacional/

(3®) INTEF. Codelntef: http://code.intef.es/
(® http://procomun.educalab.es/es
(*®) VET OER in Procomun: http://procomun.educalab.es/es

(3 https://intef.es/recursos-educativos/recursos-para-el-aprendizaje-en-linea/
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Furthermore, INTEF, in collaboration with the Seville Joint Research Centre
of the European Commission, is fostering the use of the SELFIE (?") tool since
2017. A pilot project was carried out to obtain national indicators in all SELFIE
areas. Its results (*®) provide an accurate picture of the integration of digital
technologies in Spanish schools and are useful for the development of national
policies to improve the digital capacity of schools, teachers and learners.

INTEF is also running the Spanish National Support Service eTwinning
actions to promote collaboration and exchanges between teachers and learners
from different countries, as well as at national level, and to offer more digital
resources and professional development activities for teachers (including support
for teachers, dissemination actions, etc.).

The EDIA Project (educational, digital, innovative and open) of the National
Centre for Curriculum Development in Non-proprietary Systems (Centro Nacional
de Desarrollo Curricular en Sistemas no Propietarios — CEDEC) offers an
educational content bank to foster the creation of networks of teachers interested
in innovation in the classroom. As part of the EDIA project, some open educational
resources have been published aimed specifically at some of the vocational
training modules.

6.2. Green skills for sustainability

The LOMLOE act states that vocational training must promote the commitment to
sustainable development (Art. 42.3) as a skill. It also states that each school
educational project must include a transversal and cross curricular approach for
sustainable development, together with other values (Art. 121).

The environmental education action plan for sustainability (MITECO, 2021) is
at the time of writing in the pipeline. Its aim is to define the strategic lines of
environmental and sustainable education in Spain for the next five years. Among
other proposals, it calls for adding environmental and sustainable education as a
basic principle for initial teachers training and in their lifelong learning annual plans,
and the development of environmental education for sustainability projects. There
are other initiatives supporting sustainability in the education and vocational
systems (Box 4).

(?") SELFIE (Self-reflection on Effective Learning by Fostering the use of Innovative
Educational technologies) is a free tool designed to help schools embed digital
technologies into teaching, learning and assessment.
https://ec.europa.eu/education/schools-go-digital_en

(?8) Further info at: https://ec.europa.eu/newsroom/selfie/items/663900
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Box 4. Other actions to support sustainability

Recently, the education ministry held a series of seminars (2°) about educational
strategies addressing sustainability. The aim was to offer an exchange of ideas
among the different agents involved in sustainability and disseminate good practices,
some of them carried out by VET centres.

The new Erasmus+ dissemination event held in April 2021 served also to disseminate
experiences carried out by different educational centres related to sustainability, like
the EUmob “Electric Urban Mobility” project (%°), led by a Basque VET centre, with
two other EU VET centres, and a private company as strategic partner.

New qualifications related to sustainability and digitalisation are being developed,
both issues being very much interlinked and training for future teachers of these
qualifications has already started.

Different centres and teachers’ networks promote and support activities for
environmental education and sustainability, for example, at state level, ESenRED
(Escuelas hacia la Sostenibilidad en Red) (81), the national network of networks of
non-university sustainable educational centres promoted at the initiative of public
authorities; or regional initiatives like educational centres towards sustainability
(centros educativos hacia la sostenibilidad) (32), an environmental education project
developed by the Government of La Rioja.

6.3. Preventing early leaving from VET

All general education and vocational schools have a school counsellor on their
teaching staff to identify learning difficulties and possible causes of learners'
underachievement or signs of early school leaving, in collaboration with the other
teachers.

The rate of early school leaving in Spain, unevenly distributed in the different
regions, has decreased significantly over the last decade, but it is still among the
highest in the EU. It represents a major challenge for the education system which
the different education laws and authorities have tried to address, with measures
such as establishing the basic VET level or developing dual VET.

The aim of the programme for educational guidance, advancement and
enrichment (PROA +) (33), endowed with 40 million euros, is to support educational
centres to improve the quality of education and school results, avoid early school

(*®) http://www.educacionyfp.gob.es/mc/sgctie/comunicacion/blog/marzo2021/seminario-
sostenibilidad.html.

(39 http://eumob.sde.dk/media/eumob-folder.pdf
(®Y) https://esenred.blogspot.com/p/que-es-esenred.html
(®?) http://centrosostenible.blogspot.com/p/blog-page_25.html

(®®) Further information at: https://www.educacionyfp.gob.es/mc/sgctie/cooperacion-
territorial/programas-cooperacion/proa/proa-20-21.html
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leaving and reduce social exclusion, supporting public primary and compulsory
secondary education schools in vulnerable socio-economic environments.

PROA involves teaching and guidance staff training to enable them to respond
to different educational needs, in the form of training courses and seminars,
addressing cooperative methodologies focused on intervention programmes.

Making VET studies more attractive and linked to the labour market is another
initiative to prevent early school leaving, addressed by the VET strategic and
modernisation plans from a systemic approach.

Different kinds of schemes exist to allow and encourage early school leavers
either to return to education, acquire a qualification and/or enter the labour market.
These schemes usually have a strong work-based component, such as the
apprenticeship schemes in workshop-laboratories and craft laboratories (Refernet
Cedefop, 2021).

There are other programmes intended to give continuity to the schooling of
learners with special educational needs, as well as to other groups with specific
needs. They may include vocational modules and other appropriate training
modules. Though these programmes do not lead to an official degree from the
education system, the modules passed may be recognised for the purpose of
continuing studies.
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cHAPTER 7.  National surveys of teaching and
training populations

No national surveys on this topic.
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CHAPTERS8. Conclusions

The LOMLOE education act presents the role of teachers as an essential factor in
the quality of education. Priority attention is given to initial and ongoing training,
the reform of which must be carried out in the coming years, in the context of the
new European Higher Education Area and with the aim of responding to the needs
and new demands of the education system. The LOMLOE act also addresses the
improvement of the conditions in which teachers carry out their job, as well as the
recognition, support, and social appreciation of their work.

With a focus on modernising VET in Spain and the perspective of creating a
collaborative and specialised VET ecosystem, educational authorities pay special
attention to teachers and trainers as channels of communication between the
business world and the education and labour spheres, in which their ongoing
development is a key component.

On the other hand, continuous and rapid changes in production processes,
affected by digitalisation, the solid commitment to sustainability and technological
progress, among others, make upskilling and reskilling the teaching staff more
necessary than ever, both in pedagogical aspects and, especially, in the technical
aspects related to their professional fields.

The participation of the business sector and the social partners is considered
essential to bring cutting-edge technological aspects closer to the VET teaching
staff. In this sense, the training of teachers and trainers through placements in
companies will acquire a relevant weight.

The health crisis triggered by Covid-19 and schools’ closure revealed great
inequalities among students, from broadband services and computers to the
supportive environments needed to focus on learning. Schools and teachers had
to identify disconnected or inaccessible students and prepare specific support
action plans. In addition to distributing alternative learning mechanisms (thousands
of computers, tablets and WIFI access) to ensure equal access, the autonomous
communities launched different websites and learning platforms offering online
resources for teachers, students and their families. Training was provided to
support teachers at all levels in the use of online platforms, as well as a selection
of methodologies and didactic activities to facilitate teaching during this period of
virtual educational activity.

Job stability is one of the challenges faced by the Spanish educational system
in Spain to improve education quality, as there are high levels of temporary
employment, unevenly distributed among territories.
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Like the rest of the population, the teaching workforce is also ageing rapidly,
with 44.5% of VET teachers being over 50. Plans to reduce the proportion of
temporary contracts in the public sector, through the 2020 recruitment
competitions, have been hampered by the pandemic. While modifying the teacher
selection procedure is a political objective of recent governments, it is still on the
political agenda.

The various (small-scale private) surveys carried out following the lockdown
show that teachers suffered a great emotional burden during that period because
although they received support from their schools and peers, they had to put a
great deal of effort, both in terms of time and dedication, to provide an adequate
educational response to their students during the last year.

Finally, the role and requirements of in-company tutors involved in IVET
programmes have not been formally established yet while new roles associated
with the implementation of dual VET are emerging (i.e. dual VET prospector or
external coordinator of in-company tutors).
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List of abbreviations

BOE Boletin Oficial del Estado [Official State Gazette]

CNIIE Centro Nacional de Innovacion e Investigacion Educativa (National
Centre for Educational Research and Innovation)
catalogo nacional de cualificaciones profesionales [national

CNCP :
catalogue of occupational standards]

CPD Continuous professional development

ECTS European credits transfer system

EOI Escuela de Organizacion Industrial (Spanish School of Industrial
Organisation)

FCT Formacion en centros de trabajo (On-the-job-training module)

ICT Information and communication technologies

INCUAL Instituto Nacional de las Cualificaciones [National Institute of
Qualifications]

INE Instituto Nacional de Estadistica [National Statistics Institute]
Instituto Nacional de Evaluacién Educativa [National Institute of

INEE . i
Educational Evaluation]

INTEF Instituto Nacional de Tecnologias Educativas y Formacion del
Profesorado [National Institute of Educational Technologies and
Teacher Training]

ISCED International Standard Classification of Education

IVET Initial vocational education and training
Ley Orgéanica 2/2006 de Educacion [Organic Act 2/2006 on

LOE ;
Education]

LOMCE Ley Orgénica /2013 para la mejora de la calidad educativa
[Organic Act 8/2013 for the improvement of educational quality]
Ley Orgéanica 3/2020 por la que se modifica la Ley Organica

LOMLOE 2/2006, de Educacion [Organic Act 3/2020 amending Organic Act
2/2006 on Education]

MEC Ministerio de Educacioén y Ciencia (1981-96, 2004-08)

MECD Ministerio de Educacién, Cultura y Deporte (2000-04, 2011-18)

MEFP Ministerio de Educacién y Formacion Profesional (as of 2018)

MEYSS Ministerio de Empleo y Seguridad Social [Ministry of Employment
and Social Security]

MITECO Ministerio para la Transicion Ecologica y el Reto Demogréfico
[Ministry for the Ecological Transition and the Demographic
Challenge]

MITRAMISS Ministerio de Trabajo, Migraciones y Seguridad Social

MTES Ministerio de Trabajo y Economia Social

OECD Organisation for Economic Co-operation and Development

PES Public Employment Services

SC Specialisation course (Curso de especializacion)
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SELFIE Self-reflection on Effective Learning by Fostering the use of
Innovative Educational technologies

SEPE Servicio Publico de Empleo Estatal [State Public Employment
Service]

SEPIE Servicio Espafiol para la Internacionalizacion de la Educacion
[Spanish Service for Internationalization of Education]
Sistema nacional de cualificaciones y formacion profesional

SNCP . e : -
[national system of qualifications and vocational training]

TALIS Teaching and Learning International Survey

VET Vocational education and training

30



References
URLs accessed 23.6.2021

Aragon (2020). Resolucion de 8 de mayo de 2020, del Director General de
Innovacion y Formacion Profesional, por la que se establecen instrucciones
para la organizacion de proyectos experimentales de formacion profesional
dual, en el marco del Programa Operativo de Empleo, Formacion y Educacion
2014-2020, a comenzar en el curso 2020/2021, por centros docentes publicos
y privados concertados que impartan formacion profesional del sistema
educativo en la Comunidad Autbnoma de Aragdn [Resolution of 8 May 2020,
of the Director General for Innovation and Vocational Training, by which
instructions are of Innovation and Vocational Training, establishing
instructions for the organisation of experimental dual vocational dual
vocational training experimental projects, within the framework of the
Operational Programme for Employment, Training and Education 2014-2020,
to begin in the academic year 2020/21, by public and subsidised private
educational centres that provide vocational training in the education system in
the educational system in the Autonomous Community of Aragon].
http://www.boa.aragon.es/cgi-binfEBOA/BRSCGI?CMD=VEROBJ&MLKOB=
1115224121818&type=pdf

Brandt H.; Carrasco A.; Salvans, G. (2021). Programa de impulso de la FP dual
en las pymes: el caso préactico del coordinador de tutores de empresa.
[Programme to promote dual vocational training in SMEs. The practical case
of the in-company tutor coordinator]. Barcelona: Fundacién Bertelsmann.
https://bit.ly/2SDUDLQ

Caballero, A.; Lozano, P. (2016). Manual de tutores de empresa en la FP Dual
[Handbook for in-company tutors in Dual VET]. Barcelona: Fundacién
Bertelsmann.
https://www.fundacionbertelsmann.org/fileadmin/files/Fundacion/Publicacion
es/Manual_Tutores_web_vf .pdf?

Cedefop ReferNet Spain (2017). Spain: Common digital competence framework
for teachers.
https://www.cedefop.europa.eu/en/news-and-press/news/spain-common-
digital-competence-framework-teachers

Cedefop ReferNet Spain (2021). Spain: Training opportunities for jobs in the local
economy.
https://www.cedefop.europa.eu/en/news-and-press/news/spain-training-
opportunities-jobs-local-economy

Council of the European Union (2021). Council Resolution on a strategic framework
for European cooperation in education and training towards the European
Education Area and beyond (2021-2030). Official Journal of the European

31


http://www.boa.aragon.es/cgi-bin/EBOA/BRSCGI?CMD=VEROBJ&MLKOB=1115224121818&type=pdf
http://www.boa.aragon.es/cgi-bin/EBOA/BRSCGI?CMD=VEROBJ&MLKOB=1115224121818&type=pdf
https://bit.ly/2SDUDLQ
https://www.fundacionbertelsmann.org/fileadmin/files/Fundacion/Publicaciones/Manual_Tutores_web_vf_.pdf
https://www.fundacionbertelsmann.org/fileadmin/files/Fundacion/Publicaciones/Manual_Tutores_web_vf_.pdf
https://www.cedefop.europa.eu/en/news-and-press/news/spain-common-digital-competence-framework-teachers
https://www.cedefop.europa.eu/en/news-and-press/news/spain-common-digital-competence-framework-teachers
https://www.cedefop.europa.eu/en/news-and-press/news/spain-training-opportunities-jobs-local-economy
https://www.cedefop.europa.eu/en/news-and-press/news/spain-training-opportunities-jobs-local-economy

Union, C 66, 26.2.2021, pp. 1-21.
https://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:32021G0226(01)

European Commission (2015). Education and Training Monitor 2015. Country
analysis. Luxembourg: Publications Office of the European Union.
https://ec.europa.eu/assets/eac/education/tools/docs/2015/monitor15-vol-
2_en.pdf

European Commission (2020). European Semester: Country Report — Spain.
https://eur-lex.europa.eu/legal-
content/EN/TXT/?qid=1584543810241&uri=CELEX%3A52020SC0508

European Commission; EACEA; Eurydice (2019). Digital Education at School in
Europe. Luxembourg: Publications Office of the European Union. European
Commission Report.
https://eacea.ec.europa.eu/national-policies/eurydice/sites/default/files/
en_digital_education_n.pdf

European Commission; EACEA,; Eurydice (2021). Teachers in Europe: Careers,
Development and Well-being. Luxembourg: Publications Office of the
European Union. Eurydice report.
https://op.europa.eu/en/publication-detail/-/publication/78fbf243-974f-11eb-
b85c-0laa75ed71al/language-en/format-PDF/source-198443603

Eurydice (2020). National Education Systems: Spain: Secondary and Post-
Secondary Non-Tertiary Education.
https://eacea.ec.europa.eu/national-policies/eurydice/content/secondary-
and-post-secondary-non-tertiary-education-43_en

Head of State (2002). Ley Orgéanica 5/2002, de 19 de junio, de las Cualificaciones
y de la Formacion Profesional [Organic Act 5/2002 of 19 June, on
Quialifications and Vocational education and training]. Boletin Oficial del
Estado, No 147, 20.6.2002, pp. 22437-22442.
https://www.boe.es/boe/dias/2002/06/20/pdfs/A22437-22442.pdf

Head of State (2006). Ley Organica 2/2006, de 3 de mayo, de Educacién [Organic
Act 2/2006 of 3 May on Education]. Boletin Oficial del Estado, No 106,
4.5.2006, pp. 17158-17207.
https://www.boe.es/boe/dias/2006/05/04/pdfs/A17158-17207.pdf

Head of State (2013). Ley Organica 8/2013, de 9 de diciembre, para la mejora de
la calidad educativa [Organic Act 8/2013, of 9 December, for the improvement
of educational quality]. Boletin Oficial del Estado, No 295, 10.12.2013, pp.
97858-97921.
https://www.boe.es/boe/dias/2013/12/10/pdfs/BOE-A-2013-12886.pdf

Head of State (2020). Ley Organica 3/2020, de 29 de diciembre, por la que se
modifica la Ley Orgéanica 2/2006, de 3 de mayo, de Educacion [Organic Act
3/2020, of 29 December, which amends Organic Act 2/2006, of 3 May, on
Education]. Boletin Oficial del Estado, No 340, 30.12.2020, pp. 122868 -
122953.
https://www.boe.es/boe/dias/2020/12/30/pdfs/BOE-A-2020-17264.pdf

32


https://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:32021G0226(01)
https://ec.europa.eu/assets/eac/education/tools/docs/2015/monitor15-vol-2_en.pdf
https://ec.europa.eu/assets/eac/education/tools/docs/2015/monitor15-vol-2_en.pdf
https://eur-lex.europa.eu/legal-content/EN/TXT/?qid=1584543810241&uri=CELEX%3A52020SC0508
https://eur-lex.europa.eu/legal-content/EN/TXT/?qid=1584543810241&uri=CELEX%3A52020SC0508
https://eacea.ec.europa.eu/national-policies/eurydice/sites/default/files/en_digital_education_n.pdf
https://eacea.ec.europa.eu/national-policies/eurydice/sites/default/files/en_digital_education_n.pdf
https://op.europa.eu/en/publication-detail/-/publication/78fbf243-974f-11eb-b85c-01aa75ed71a1/language-en/format-PDF/source-198443603
https://op.europa.eu/en/publication-detail/-/publication/78fbf243-974f-11eb-b85c-01aa75ed71a1/language-en/format-PDF/source-198443603
https://eacea.ec.europa.eu/national-policies/eurydice/content/secondary-and-post-secondary-non-tertiary-education-43_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/secondary-and-post-secondary-non-tertiary-education-43_en
https://www.boe.es/boe/dias/2002/06/20/pdfs/A22437-22442.pdf
https://www.boe.es/boe/dias/2006/05/04/pdfs/A17158-17207.pdf
https://www.boe.es/boe/dias/2013/12/10/pdfs/BOE-A-2013-12886.pdf
https://www.boe.es/boe/dias/2020/12/30/pdfs/BOE-A-2020-17264.pdf

INTEF (2017). Common Framework for Teachers’ Digital Competence. Madrid:
INTEF.
https://aprende.intef.es/sites/default/files/2018-05/2017_1024-Common-
Digital-Competence-Framework-For-Teachers.pdf

INTEF. Aprende. Aprendizaje en linea para una transformacion digital de la
educacion [Online learning for a digital transformation of education].
http://aprende.intef.es/

Junta de Andalucia (2020). Instrucciones de 22 de diciembre de 2020 de la
Direccion General de Formacion Profesional, por la que se convocan
proyectos de prospeccién de empresas para la captacion y creacion de plazas
formativas para el alumnado de formacion profesional dual, en los centros
docentes publicos que imparten ensefianzas de formacion profesional en la
comunidad autbnoma de Andalucia [Instructions of 22 December 2020 of the
directorate general of vocational training, by which projects of prospection of
companies are called for the recruitment and creation of training places for
dual vocational training students, in public educational centres that teach
vocational training in the autonomous community of Andalusia].
https://bit.ly/3zwLZiW

MEC (1995). Real Decreto 1693/1995, de 20 de octubre, por el que se regula la
creacion y el funcionamiento de los centros de profesores y de recursos
[Royal Decree 1693/1995, regulating the creation and operation of teachers’
and resource centres]. Boletin Oficial del Estado, No 268, 9.11.1995, pp.
32574-32578.
https://www.boe.es/buscar/pdf/1995/BOE-A-1995-24265-consolidado.pdf

MEC (2007). Orden ECI/3858/2007, de 27 de diciembre, por la que se establecen
los requisitos para la verificacion de los titulos universitarios oficiales que
habiliten para el ejercicio de las profesiones de Profesor de Educacion
Secundaria Obligatoria y Bachillerato, Formacién Profesional y Ensefianzas
de Idiomas [Order ECI/3858/2007, establishing requirements for the
verification of official university degrees of teachers of vocational training].
Boletin Oficial del Estado, No 312, 29.12.2007, pp. 53751-53753.
https://www.boe.es/boe/dias/2007/12/29/pdfs/A53751-53753.pdf

MECD (2014). Plan de Cultura Digital en la Escuela. Actualizado a julio de 2014
[Plan for Digital Culture at School].
http://educalab.es/documents/10180/647889/PlanCulturaDigitalEscuelajulio+
2014.pdf/3dcdcc7d-aa21-4315-a89b-b23e97cff93e

MEFP (2019b). Isabel Celaa impulsa la modernizacion de los estudios de FP 4.0
[Isabel Celad promotes the modernisation of FP 4.0 studies].
https://www.educacionyfp.gob.es/prensa/actualidad/2019/02/20190228-
firmaprotocolos.html

MEFP (2019d). TALIS 2018. Estudio internacional de la ensefianza y del
aprendizaje: informe espafiol [International study of teaching and learning.
Spanish report]. Madrid: MEFP.

33


http://aprende.intef.es/sites/default/files/2018-05/2017_1020_Marco-Com%C3%BAn-de-Competencia-Digital-Docente.pdf
https://aprende.intef.es/sites/default/files/2018-05/2017_1024-Common-Digital-Competence-Framework-For-Teachers.pdf
https://aprende.intef.es/sites/default/files/2018-05/2017_1024-Common-Digital-Competence-Framework-For-Teachers.pdf
http://aprende.intef.es/
https://bit.ly/3zwLZiW
https://www.boe.es/buscar/pdf/1995/BOE-A-1995-24265-consolidado.pdf
https://www.boe.es/boe/dias/2007/12/29/pdfs/A53751-53753.pdf
http://educalab.es/documents/10180/647889/PlanCulturaDigitalEscuelajulio+2014.pdf/3dcdcc7d-aa21-4315-a89b-b23e97cff93e
http://educalab.es/documents/10180/647889/PlanCulturaDigitalEscuelajulio+2014.pdf/3dcdcc7d-aa21-4315-a89b-b23e97cff93e
https://www.educacionyfp.gob.es/prensa/actualidad/2019/02/20190228-firmaprotocolos.html
https://www.educacionyfp.gob.es/prensa/actualidad/2019/02/20190228-firmaprotocolos.html

https://sede.educacion.gob.es/publiventa/descarga.action?f _codigo_agc=19
872

MEFP (2019a). Extracto de la Resolucion de la Secretaria de Estado de Educacion
y Formacion Profesional de 16 de septiembre de 2019, por la que se
convocan ayudas destinadas a la realizacion de proyectos de innovacion
aplicada y transferencia del conocimiento en la formacién profesional del
sistema educativo [Extract from the Resolution calling for grants for applied
innovation projects and knowledge transfer in IVET]. Boletin Oficial del
Estado, No 229, 24.09.2019, pp. 51347-51348.
https://boe.es/boe/dias/2019/09/24/pdfs/BOE-B-2019-39978.pdf

MEFP (2019c¢). | Plan estratégico de formacion profesional del sistema educativo
2019-2022 [Ist. strategic plan for vocational training of the educational
system].
https://www.todofp.es/dam/jcr:163978c0-a214-471e-868d-82862b5a3aa3/
plan-estrategico--enero-2020.pdf

MEFP (2020e). TALIS 2018. Estudio internacional de la ensefianza y del
aprendizaje: informe espafiol. Volumen Il [International study of teaching and
learning. Spanish report. Volume Il]. Madrid: MEFP.
https://sede.educacion.gob.es/publiventa/descarga.action?f _codigo_agc=21
168

MEFP (2020a). Plan de modernizacion de la formacion profesional [Plan for the
modernisation of vocational training].
https://www.todofp.es/dam/jcr:5d43ab06-7cdf-4db6-a95c-
b97b4a0elb74/220720-plan-modernizacion-fp.pdf

MEFP (2020b). Isabel Celaa apela a la lealtad institucional y a la cooperacion de
las administraciones para seguir trabajando en un inicio del curso lo mas
seguro posible [Isabel Celaa appeals to institutional loyalty and the
cooperation of the administrations to continue working at the beginning of the
course as safely as possible].
https://www.educacionyfp.gob.es/prensa/actualidad/2020/08/20200831-
comisioncongreso.html

MEFP (2020d). Resolucién de 20 de noviembre de 2020, de la Secretaria General
de Formacion Profesional, por la que se publica el Acuerdo del Consejo de
Ministros de 3 de noviembre de 2020, por el que se distribuye el crédito
destinado a las Comunidades Auténomas, para financiar Acciones para el
Fomento de la Calidad de la Formacion Profesional: «Reactiva FP 20.21
[Resolution publishing the Council of Ministers Agreement which distributes
the credit allocated to the Autonomous Communities, to finance Actions for
the Promotion of Quality in Vocational Training: "Reactiva FP 20.21]. Boletin
Oficial del Estado, No 311, 27.11.2020, pp. 106254-106258.
https://www.boe.es/boe/dias/2020/11/27/pdfs/BOE-A-2020-15153. pdf

MEFP (2020e). Ley Organica por la que se Modifica la Ley Organica 2/2006, de 3
de mayo, de Educacion [Organic Act amending Organic Act 2/2006, of 3 May,

34


https://sede.educacion.gob.es/publiventa/descarga.action?f_codigo_agc=19872
https://sede.educacion.gob.es/publiventa/descarga.action?f_codigo_agc=19872
https://boe.es/boe/dias/2019/09/24/pdfs/BOE-B-2019-39978.pdf
https://www.todofp.es/dam/jcr:163978c0-a214-471e-868d-82862b5a3aa3/plan-estrategico--enero-2020.pdf
https://www.todofp.es/dam/jcr:163978c0-a214-471e-868d-82862b5a3aa3/plan-estrategico--enero-2020.pdf
https://sede.educacion.gob.es/publiventa/descarga.action?f_codigo_agc=21168
https://sede.educacion.gob.es/publiventa/descarga.action?f_codigo_agc=21168
https://www.todofp.es/dam/jcr:5d43ab06-7cdf-4db6-a95c-b97b4a0e1b74/220720-plan-modernizacion-fp.pdf
https://www.todofp.es/dam/jcr:5d43ab06-7cdf-4db6-a95c-b97b4a0e1b74/220720-plan-modernizacion-fp.pdf
https://www.educacionyfp.gob.es/prensa/actualidad/2020/08/20200831-comisioncongreso.html
https://www.educacionyfp.gob.es/prensa/actualidad/2020/08/20200831-comisioncongreso.html
https://www.boe.es/boe/dias/2020/11/27/pdfs/BOE-A-2020-15153.pdf

on Education]. Boletin Oficial del Estado, No 340, 30.12.2020, pp. 122868-
122953.
https://www.boe.es/diario_boe/txt.php?id=BOE-A-2020-17264

MEFP (2021). Estadistica del alumnado de formacién profesional. Curso 2019-
2020. Ensefianzas de formacion profesional. Nota resumen [Statistics of
vocational training students. Course 2019-2020. Vocational training
teachings. Summary note].
https://www.educacionyfp.gob.es/dam/jcr:f09a817f-f07c-454b-bb1b-
7446f5573192/nota-2019-2020.pdf

MEYSS (2013). Resolucion de 30 de julio de 2013, de la Direccion General de
Empleo, por la que se registra y publica el VI Convenio colectivo de empresas
de ensefianza privada sostenidas total o parcialmente con fondos publicos
[Resolution registering and publishing the 6th Collective Agreement for private
education companies supported in whole or in part with public funds]. Boletin
Oficial del Estado, No 197, 17.08.2013, pp. 60894-61007.
https://www.boe.es/boe/dias/2013/08/17/pdfs/BOE-A-2013-9028.pdf

MEYSS (2018). Extracto de la Resolucion de 11 de mayo de 2018, de la Direccion
General del Servicio Publico de Empleo Estatal, por la que se aprueba la
convocatoria para la concesion, con cargo al ejercicio presupuestario de
2018, de subvenciones publicas para la ejecucion de programas de formacion
de &ambito estatal, para la adquisicibn y mejora de competencias
profesionales relacionadas con los cambios tecnoldgicos y la transformacion
digital, dirigidos prioritariamente a las personas ocupadas [Extract from the
Resolution approving the call for public subsidies for the implementation of
statewide training programmes for the acquisition and improvement of
professional skills related to technological changes and digital transformation,
aimed primarily at employed persons]. Boletin Oficial del Estado, No 128,
26.05.2018, pp. 37158- 37161.
https://www.boe.es/boe/dias/2018/05/26/pdfs/BOE-B-2018-29245.pdf

Ministry for the Treasury and Public Administration Services (2018). Resolucion de
22 de marzo de 2018, de la Secretaria de Estado de Funcién Publica, por la
gue se publica el Il Acuerdo Gobierno-Sindicatos para la mejora del empleo
publico y las condiciones de trabajo [Resolution publishing the Il Government-
Unions Agreement for the improvement of public employment and working
conditions]. Boletin Oficial del Estado, No 74, 26.3.2018, pp. 32966- 32973.
https://www.boe.es/boe/dias/2018/03/26/pdfs/BOE-A-2018-4222.pdf

Ministry of Education (2011a). Orden EDU/2886/2011, de 20 de octubre, por la
que se regula la convocatoria, reconocimiento, certificacion y registro de las
actividades de formaciébn permanente del profesorado [Order
EDU/2886/2011, regulating the call, recognition, certification and registration
of lifelong training activities for teachers). Boletin Oficial del Estado, No 260,
28.10.2011, pp. 112341-112361.
https://www.boe.es/boe/dias/2011/10/28/pdfs/BOE-A-2011-16923.pdf

35


https://www.boe.es/diario_boe/txt.php?id=BOE-A-2020-17264
https://www.educacionyfp.gob.es/dam/jcr:f09a817f-f07c-454b-bb1b-7446f5573192/nota-2019-2020.pdf
https://www.educacionyfp.gob.es/dam/jcr:f09a817f-f07c-454b-bb1b-7446f5573192/nota-2019-2020.pdf
https://www.boe.es/boe/dias/2013/08/17/pdfs/BOE-A-2013-9028.pdf
https://www.boe.es/boe/dias/2018/05/26/pdfs/BOE-B-2018-29245.pdf
https://www.boe.es/boe/dias/2018/03/26/pdfs/BOE-A-2018-4222.pdf
https://www.boe.es/boe/dias/2011/10/28/pdfs/BOE-A-2011-16923.pdf

Ministry of Education (2011b). Orden EDU/3498/2011, de 16 de diciembre, por la
gue se modifica la Orden ECI/3858/2007, de 27 de diciembre, por la que se
establecen los requisitos para la verificacion de los titulos universitarios
oficiales que habiliten para el ejercicio de las profesiones de Profesor de
Educacion Secundaria Obligatoria y Bachillerato, Formacion Profesional y
Ensefianzas de Idiomas [Order EDU/3498/2011, modifying Order
ECI/3858/2007, which establishes the requirements for the verification of
official university degrees of VET teachers. Consolidated text of both orders].
Boletin Oficial del Estado, No 312, 25.12.2011, pp. 141836-141840.
https://www.boe.es/buscar/pdf/2007/BOE-A-2007-22450-consolidado. pdf

Ministry of Education, Social Policy and Sports (2008). Real Decreto 1834/2008,
de 8 de noviembre, por el que se definen las condiciones de formacion para
el ejercicio de la docencia en la educacion secundaria obligatoria, el
bachillerato, la formacion profesional y las ensefianzas de régimen especial
y se establecen las especialidades de los cuerpos docentes de ensefianza
secundaria [Royal Decree 1834/2008, defining the training conditions for
teaching in compulsory secondary education, baccalaureate, vocational
training and special regime education and establishing the specialities of the
secondary education teaching bodies]. Boletin Oficial del Estado, No 287,
28.11.2008, pp. 47586-47591.
https://www.boe.es/buscar/pdf/2008/BOE-A-2008-19174-consolidado.pdf

Ministry of Labour and Migration (2010). Resolucion de 4 de octubre de 2010, de
la Direccion General de Trabajo, por la que se registra y publica el IV Acuerdo
Nacional de Formacion Continua, para el sector de ensefianza privada
[Resolution registering and publishing the IV National Agreement on
Continuous Training, for the private education sector]. Boletin Oficial del
Estado, No 252, 18.10.2010, pp. 87882-8788.
https://www.boe.es/boe/dias/2010/10/18/pdfs/BOE-A-2010-15903.pdf

Ministry of the Presidency (2005). Real Decreto 1558/2005, de 23 de
diciembre, por el que se regulan los requisitos béasicos de los centros
integrados de formacion profesional [Royal Decree 1558/2005, which
regulates the basic requirements of integrated vocational training centres].
Boletin Oficial del Estado, No 312, 30.12.2005, pp. 43141- 43146.
https://www.boe.es/buscar/pdf/2005/BOE-A-2005-21534-consolidado.pdf

Ministry of the Presidency (2008). Real Decreto 229/2008, de 15 de febrero, por el
gue se regulan los centros de referencia nacional en el ambito de la formacién
profesional [Royal Decree 229/2008, regulating the national reference centres
in the scope of vocational training]. Boletin Oficial del Estado, No 48,
25.02.2008, pp. 11069-11072.
https://www.boe.es/buscar/pdf/2008/BOE-A-2008-3526-consolidado.pdf

MITECO (2020). Plan de Accion de Educacién Ambiental para la Sostenibilidad
(PAEAS): documento resultado de la fase de participacion experta
[Environmental Education Action Plan for Sustainability].

36


https://www.boe.es/buscar/pdf/2007/BOE-A-2007-22450-consolidado.pdf
https://www.boe.es/buscar/pdf/2008/BOE-A-2008-19174-consolidado.pdf
https://www.boe.es/boe/dias/2010/10/18/pdfs/BOE-A-2010-15903.pdf
https://www.boe.es/buscar/pdf/2005/BOE-A-2005-21534-consolidado.pdf
https://www.boe.es/buscar/pdf/2008/BOE-A-2008-3526-consolidado.pdf

https://www.miteco.gob.es/es/ceneam/plan-accion-educacion-
ambiental/documento-aportaciones-expertos-paeas_tcm30-511563.pdf

MITECO (2021). Plan de Accién de Educacion Ambiental para la Sostenibilidad
(2021-2025): borrador. [Environmental Education Action Plan for
Sustainability].
https://fundacion-biodiversidad.es/sites/default/files/sites/default/files/
paeas_proceso_participacion_publica_borrador.pdf

MITRAMISS (2018). Resolucion de 2 de julio de 2018, de la Direccién General de
Trabajo, por la que se registra y publica el Convenio colectivo nacional de
centros de ensefianza privada de régimen general o ensefianza reglada sin
ningin nivel concertado o subvencionado [Resolution registering and
publishing the national collective agreement of private education centres of
general regime or regulated education without any concerted or subsidized
level]. Boletin Oficial del Estado, No 167, 11.07.2018, pp. 69173-69224.
https://www.boe.es/boe/dias/2018/07/11/pdfs/BOE-A-2018-9681.pdf

MITRAMISS (2019). Extracto de la Resolucion de 17 de enero de 2019, del
Servicio Publico de Empleo Estatal, por la que se aprueba la convocatoria
para la concesion, de subvenciones publicas para la ejecucién de programas
de formacion de ambito estatal, dirigidos prioritariamente a las personas
ocupadas [Extract from the Resolution approving the call for public subsidies
for the implementation of statewide training programmes, aimed primarily at
employed persons]. Boletin Oficial del Estado, No 21, 24.01.2019, pp. 3676-
3679.
https://www.boe.es/boe/dias/2019/01/24/pdfs/BOE-B-2019-2823.pdf

MTES (2021). Extracto de la Resolucién de 15 de abril de 2021, del Servicio
Publico de Empleo Estatal, por la que se aprueba la convocatoria para la
concesion de subvenciones publicas para la ejecucién de programas de
formacion de &mbito estatal, para la adquisicion y mejora de competencias
profesionales relacionadas con los cambios tecnolégicos y la transformacion
digital, dirigidos prioritariamente a las personas ocupadas, en el marco del
Plan de Recuperacion, Transformacién y Resiliencia [Extract from the
Resolution approving the call for public subsidies for the implementation of
statewide training programmes for the acquisition and improvement of
professional skills related to technological changes and digital transformation,
aimed primarily at employed persons, within the framework of the Recovery,
Transformation and Resilience Plan]. Boletin Oficial del Estado, No 97,
23.04.2021, pp. 25329-25331.
https://www.boe.es/boe/dias/2021/04/23/pdfs/BOE-B-2021-19580.pdf

OECD (2019). TALIS 2018 Results (Volume 1): Teachers and School Leaders as
Lifelong Learners. Paris: OECD Publishing. TALIS series.
https://doi.org/10.1787/1d0bc92a-en

OECD (2020). TALIS 2018 Results (Volume 1l): Teachers and School Leaders as
Valued Professionals. Paris: OECD Publishing. TALIS series.
https://doi.org/10.1787/19cf08df-en

37


https://www.miteco.gob.es/es/ceneam/plan-accion-educacion-ambiental/documento-aportaciones-expertos-paeas_tcm30-511563.pdf
https://www.miteco.gob.es/es/ceneam/plan-accion-educacion-ambiental/documento-aportaciones-expertos-paeas_tcm30-511563.pdf
https://fundacion-biodiversidad.es/sites/default/files/sites/default/files/paeas_proceso_participacion_publica_borrador.pdf
https://fundacion-biodiversidad.es/sites/default/files/sites/default/files/paeas_proceso_participacion_publica_borrador.pdf
https://www.boe.es/boe/dias/2018/07/11/pdfs/BOE-A-2018-9681.pdf
https://www.boe.es/boe/dias/2019/01/24/pdfs/BOE-B-2019-2823.pdf
https://www.boe.es/boe/dias/2021/04/23/pdfs/BOE-B-2021-19580.pdf
https://doi.org/10.1787/1d0bc92a-en
https://doi.org/10.1787/19cf08df-en

Region de Murcia (2020). Resolucién conjunta de la Direccion General de
Evaluacién Educativa y Formacién Profesional y de la Direccién General de
Planificacion Educativa y Recursos Humanos, por la que se estabecen
instrucciones para la organizacion del proyecto de prospeccion de empresas
y captacién de plazas de formacion profesional dual destinado a los centros
docentes publicos que impartan formacion profesional en la comunidad
auténoma de la regién de Murcia, para el curso 2019-2020 [Joint Resolution
of the Directorate General for Educational Evaluation and Vocational Training
and the Directorate General for Educational Planning and Human Resources,
which establishes instructions for the organisation of the project for the
prospecting of companies and recruitment of dual vocational training places
for public educational centres that provide vocational training in the
Autonomous Community of the Region of Murcia, for the 2019-2020 academic
year].
https://bit.ly/3ywysXt

Sancha, |.; Gutiérrez, S. (2019). Vocational education and training in Europe:
Spain. Cedefop ReferNet VET in Europe reports 2018.
http://libserver.cedefop.europa.eu/vetelib/2019/Vocational _Education_Traini
ng_Europe_Spain_2018 Cedefop ReferNet.pdf

SEPE. Catalogo de especialidades formativas [Catalogue of training specialities].
https://sepe.es/HomeSepe/Personas/formacion/catalogo-especialidades-
formativas.html

SEPE. Plan para el perfeccionamiento del profesorado [Teachers Development

Plan].
https://www.sepe.es/HomeSepe/Personas/formacion/plan-
perfeccionamiento-profesorado.html

38


https://bit.ly/3ywysXt
http://libserver.cedefop.europa.eu/vetelib/2019/Vocational_Education_Training_Europe_Spain_2018_Cedefop_ReferNet.pdf
http://libserver.cedefop.europa.eu/vetelib/2019/Vocational_Education_Training_Europe_Spain_2018_Cedefop_ReferNet.pdf
https://sepe.es/HomeSepe/Personas/formacion/catalogo-especialidades-formativas.html
https://sepe.es/HomeSepe/Personas/formacion/catalogo-especialidades-formativas.html
https://www.sepe.es/HomeSepe/Personas/formacion/plan-perfeccionamiento-profesorado.html
https://www.sepe.es/HomeSepe/Personas/formacion/plan-perfeccionamiento-profesorado.html

Annex 1 Main regulations of the Spanish
IVET system

Regulations (in English) Normativa (en Espafiol)

) . Ley Organica 5/2002 de las cualificaciones y
Organic Act 5/2002 on qualifications and o ]
la formacién profesional (Jefatura del Estado,
vocational training (Head of State, 2002)

2002)
Organic Act 2/2006 on Education ((Head of Ley Organica de Educacion 2/2006 — LOE
State, 2006) (Jefatura del Estado, 2006)

Ley Organica 8/2013 para la mejora de la
calidad educativa — LOMCE (Jefatura del
Estado, 2013)

Organic Act 8/2013 for the improvement of
educational quality (Head of State, 2013)

Organic Act 3/2020 amending Organic Act Ley Organica 3/2020 por la que se modifica la
2/2006 on Education and repealing LOMCE Ley Organica 2/2006, de Educacién —
(Head of State, 2020) LOMLOE (Jefatura del Estado, 2020)
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Annex 2 VET teachers’ profile

ISCO 2320 Teacher secondary education/vocational training (*)

Features | Total | Percentage
Gender
33
Men 358 57.9
24
Women 228 42.1
57
Total 587 100.0
Age range
Below 30 | 2738 4.8
10
30-39 241 17.8
18
40-49 986 33.0
19
50-59 453 33.8
60and | g 169 10.7
over
57
Total 587 100.0
Type of contract
Permanent 35 61.7
554 )
20
Temporal 311 35.3
55
Total 865 97.0
No data 1722 3.0
Working hours
. 49
Full time 887 86.6
Parttime | 7 700 134
57
Total 587 100.0
Socio-economic status
Self-
employed
with or 1722 3.0
without
employees
Employed 55
persons 865 97.0
57
Total 587 100.0
™* Data comprises vocational education teachers (subject specific) teaching one or more

specialisations of technical or vocational content in secondary education and vocational education.
Teachers who teach at secondary level subjects such as mathematics and who do not prepare
students for employment in a specific occupational area are classified in another group. According
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to the national classification of occupations (CNO as in Spanish), VET teachers are classified in the
2220 primary group (Profesores de formacion profesional (materias especificas).

Prepared by the author with data from the national labour force survey (2020 average) produced by
the national statistics institute (INE).

Source:
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Annex 3 TALIS 2018. Change in teachers' needs for professional
development from 2008 to 2018

Table 1. Percentage of teachers reporting a high level of need for professional development in the following areas. Results
based on responses of lower secondary teachers (Table 1.5.28)

TALIS TALIS TALIS  TALIS | TALIS TALIS| TALIS |TALIS TALIS |TALIS|TALIS TALIS TALIS TALIS TALIS

2008 2013 2018 2008 | 2013 2018 | 2008 | 2013 2018 | 2008 | 2013 2018 2008 2013 2018
Austria 12.2 a 11,3 23,8 a 15,5 39 a 4,4 30,3 a 16,0 | 10,0 a 13,8
Bulgaria 16.1 13.4 16.8 26.9 | 203 | 22.6 8.5 9.1 10.6 244 | 228 | 272 | 155 16.6 21.2
Croatia a 135 16.1 a 19.7 | 26.2 a 5.8 6.4 a 327 | 36.3 a 11.3 14.3
Cyprus a 4.8 6.2 a 125 | 10.8 a 11.7 9.3 a 270 | 274 a 17.5 19.6
Czech Republic a 5.3 6.5 a 14.8 13.0 a 4.0 4.3 a 8.0 14.6 a 5.1 6.5
Denmark 13.6 7.5 7.0 201 | 18.7 | 11.2 3.9 31 3.0 246 | 27.7 | 187 7.1 6.8 10.7
England (UK) a 2.4 4.2 a 7.7 5.3 a 35 4.0 a 6.4 5.9 a 6.9 4.9
Estonia 10.4 13.8 11.0 279 | 241 | 192 4.6 35 4.3 28.1 | 19.7 | 265 9.7 9.2 10.5
Finland a 3.9 14.0 a 17.5 | 19.0 a 1.9 2.3 a 12.6 | 12.4 a 5.4 6.9
g‘;ﬁgﬁ:ﬂ?omm' 15.6 6.9 103 148 | 105 | 9.4 2.4 1.8 2.9 128 | 53 | 129 | 37 3.1 8.4
France a 13.6 15.1 a 251 | 22.9 a 4.2 4.7 a 274 | 337 a 11.4 16.7
Hungary 5.9 a 6.8 23.0 a 20.5 3.4 a 4.4 42.0 a 220 | 107 a 12.6
Iceland 14.3 18.2 18.8 17.3 | 286 | 21.1 7.9 4.9 4.2 232 | 161 | 174 | 14.0 8.9 19.4
Italy 24.0 22.9 9.0 258 | 359 | 16.6 8.6 9.9 5.4 353 | 323 | 149 | 253 27.4 14.4
Latvia a 6.3 16.6 a 19.4 | 22.6 a 4.3 6.1 a 12.1 | 19.6 a 4.8 11.1
Lithuania 37.3 a 20.1 36.1 a 23.6 9.8 a 6.2 25.4 a 20.8 9.8 a 9.5
Malta 7.2 a 14.9 22.8 a 14.0 12.9 a 9.1 34.4 a 204 | 14.0 a 20.4




Student assessment practices ICT? skiI_Is for School mfan_agerr_]ent and Teaching_ studentg3 Teaching_i_n a multicgltuzal or
teaching administration with special needs? multilingual setting

TALIS TALIS TALIS TALIS | TALIS TALIS| TALIS | TALIS TALIS |TALIS|TALIS TALIS TALIS TALIS TALIS

2008 2013 2018 2008 | 2013 2018 2008 2013 2018 2008 | 2013 2018 2008 2013 2018
Netherlands p 6.6 9.9 p 14.9 16.0 p 4.2 4.4 p 10.7 11.7 p 3.1 3.6
Norway 21.9 12.4 12.0 28.1 | 183 | 22.2 5.8 25 3.8 29.2 | 124 | 177 8.3 7.4 12.6
Portugal 6.9 4.8 8.5 24.2 9.2 12.0 18.2 141 9.9 50.0 | 26.5 | 27.0 17.0 16.8 21.6
Romania a 7.5 13.4 a 186 | 21.2 a 18.2 14.3 a 27.0 | 35.1 a 19.7 27.1
Slovak Republic 9.0 9.3 11.3 148 | 18.6 | 16.6 4.8 7.9 8.2 20.1 | 188 | 26.5 4.6 7.8 9.3
Slovenia 22.3 a 7.2 25.1 a 8.5 7.0 a 3.6 40.4 a 23.2 9.9 a 143
Spain 5.8 4.3 8.9 26.2 | 14.1 | 15.0 14.2 10.2 10.8 358 | 21.8 | 28.2 17.5 19.0 17.6
Sweden a 26.4 9.1 a 255 | 222 a 3.1 4.0 a 19.8 | 18.0 a 11.3 14.8

Source: OECD. TALIS 2008. TALIS 2013 and TALIS 2018 Databases. 1. ICT: Information and communication technology. 2. "Students with special needs" are those for whom a
special learning need has been formally identified because they are mentally. physically. or emotionally disadvantaged. 3. Worded as "Teaching students with special
learning needs" in 2008. 4. Worded as "Teaching in multicultural setting” in 2008.
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Table 2.

Positive impact of feedback on teaching practices

Percentage of

Among (a). percentage of teachers who report that the feedback they received in the 12 months prior to
the survey led to a positive change in the following teaching practices

teachers who have
*meirsenool | Knowleageana | Pedagogical | Jseofstudent il Bl
@ lﬁf%:itﬁns(tlgjgegtf Cotrggcer:?nné:lt?]seln improve mcelﬁzzre%)g] t students multicultural or
field(s) teacher's subject Isegjrcr']?r?gt; wit:esepdescial muslt8itltiinnggua|
% % % % % % %
Austria 92.2 354 52.9 31.9 36.8 18.6 13.8
Belgium 88.9 21.8 36.2 29.1 26.3 19.9 8.3
- Flemish Comm. (Belgium) 92.4 27.4 43.9 33.8 32.6 22.9 111
- French Comm. (Belgium) 84.9 14.7 26.6 23.2 18.4 16.3 4.9
Bulgaria 98.1 48.0 53.8 55.6 58.9 37.0 33.7
Croatia 94.6 46.3 59.9 56.5 47.8 45.1 15.3
Cyprus* 91.8 48.3 62.4 56.1 50.4 29.0 29.8
Czech Republic 99.1 37.3 56.4 51.1 43.6 40.4 11.4
Denmark 85.5 32.1 43.6 29.0 30.6 22.2 9.7
England (UK) 99.6 35.8 50.9 50.7 38.0 29.4 14.1
Estonia 94.5 47.6 55.7 52.7 45.4 35.1 16.4
Finland 60.1 35.5 37.6 30.0 30.1 26.5 11.9
France 85.6 22.0 45.8 30.5 25.0 24.1 7.2
Hungary 95.5 68.3 74.0 59.8 64.8 44.3 16.4
Iceland 61.5 37.3 41.7 43.9 34.9 31.7 18.1
Italy 72.9 40.6 45.0 51.8 45.0 51.0 24.2
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Percentage of

Among (a). percentage of teachers who report that the feedback they received in the 12 months prior to
the survey led to a positive change in the following teaching practices

teachers who have
received feedback in . Use of student Methods for | Methods for
their school KremEne Pedagogical | cocsments to teaching teaching in a
(@) understanding of | competencies in improve Classroom students | multicultural or
my main subject teaching the management : - o
: \ ; student with special multilingual
field(s) teacher's subject - .
learning needs setting
% % % % % % %
Latvia 98.1 71.3 77.4 74.6 52.3 45.6 26.4
Lithuania 98.2 55.2 63.4 64.2 47.8 37.7 16.2
Malta 95.0 42.2 57.5 50.0 41.5 26.4 195
Netherlands 99.0 30.0 56.2 29.7 42.3 211 6.1
Norway 88.0 43.8 47.9 335 49.0 33.6 12.2
Portugal 76.0 245 43.4 47.8 46.4 334 135
Romania 96.7 61.5 72.3 75.7 74.1 53.4 33.1
Slovak Republic 97.2 50.0 61.4 62.1 46.7 47.4 18.2
Slovenia 98.4 57.1 63.2 59.5 49.0 46.8 18.9
Spain 82.6 24.0 41.7 40.8 39.1 28.9 17.3
Sweden 86.2 345 43.8 36.2 48.7 35.8 16.5
OECD average-31 90.2 45.0 55.4 50.1 45.4 34.6 17.9
EU total-23 88.1 35.5 50.1 45.4 41.3 33.9 16.0
TALIS average-48 92.1 52.4 61.4 57.4 52.8 37.2 235

Source: OECD. TALIS 2018 Database.
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