Rubric of Criteria for ePortfolios

Capstone
4 [Exceptional]

Milestones

3 [Satisfactory]

2 [Underdeveloped]

Benchmark
1 [Limited]

Meaningfully synthesizes connections among
experiences outside of the formal classroom

(including life experiences and academic experiences

such as internships and travel abroad) to deepen

understanding of fields of study and to broaden own

points of view.

Effectively selects and develops examples of life
experiences, drawn from a variety of contexts
(e.g., family life, artistic participation, civic
involvement, work experience), to illuminate
concepts/theories/frameworks of fields of study.

Compares life experiences and academic
knowledge to infer differences, as well as
similarities, and acknowledge perspectives
other than own.

Identifies connections between life
experiences

and those academic texts and ideas
perceived

as similar and related to own interests.

Independently creates wholes out of multiple parts
(synthesizes) or draws conclusions by combining
examples, facts, or theories from more than one
field of study or perspective.

Independently connects examples, facts, or
theories from more than one field of study or
perspective.

When prompted, connects examples, facts,
or theories from more than one field of
study or perspective.

When prompted, presents examples, facts,
or theories from more than one field of
study or perspective.

Envisions a future self (and possibly makes plans
that build on past experiences that have occurred
across multiple and diverse contexts).

Evaluates changes in own learning over time,
recognizing complex contextual factors (e.g.,
works with ambiguity and risk, deals with
frustration, considers ethical frameworks).

Articulates strengths and challenges (within
specific performances or events) to increase
effectiveness in different contexts (through
increased self-awareness).

Describes own performances with general
descriptors of success and failure.

Articulates insights into own cultural rules and
biases (e.g. seeking complexity; aware of how
her/his expetiences have shaped these rules, and
how to recognize and respond to cultural biases,
resulting in a shift in self-description.)

Recognizes new perspectives about own cultural
rules and biases (e.g. not looking for sameness;
comfortable with the complexities that new
perspectives offer.)

Identifies own cultural rules and biases (e.g.
with a strong preference for those rules
shared with own cultural group and seeks
the same in others.)

Shows minimal awareness of own cultural
rules and biases (even those shared with
own cultural group(s)) (e.g. uncomfortable
with identifying possible cultural differences
with others.)

Educational interests and pursuits exist and flourish
outside classroom requirements. Knowledge
and/or experiences are pursued independently.

Beyond classroom requirements, pursues
substantial, additional knowledge and/or actively
pursues independent educational experiences.

Beyond classroom requirements, pursues
additional knowledge and/or shows interest
in pursuing independent educational
experiences.

Begins to look beyond classroom
requirements, showing interest in pursuing
knowledge independently.

Makes explicit references to previous learning and
applies in an innovative (new and creative) way that
knowledge and those skills to demonstrate
comprehension and performance in novel
situations.

Makes references to previous learning and shows
evidence of applying that knowledge and those
skills to demonstrate comprehension and
performance in novel situations.

Makes references to previous learning and
attempts to apply that knowledge and those
skills to demonstrate comprehension and
performance in novel situations.

Makes vague references to previous learning
but does not apply knowledge and skills to
demonstrate comprehension and
performance in novel situations.

Reviews prior learning (past experiences inside and
outside of the classroom) in depth to reveal
significantly changed perspectives about educational
and life experiences, which provide foundation for
expanded knowledge, growth, and maturity over
time.

Reviews prior learning (past experiences inside
and outside of the classroom) in depth, revealing
fully clarified meanings or indicating broader
perspectives about educational or life events.

Reviews prior learning (past experiences
inside and outside of the classroom) with
some depth, revealing slightly clarified
meanings or indicating a somewhat broader
perspectives about educational or life
events.

Reviews prior learning (past experiences
inside and outside of the classroom) at a
surface level, without revealing clarified
meaning or indicating a broader perspective
about educational or life events.




Intellectual and Practical Skills

Critical thinking

Evidence: Selecting
and using
information to
investigate a point
of view or
conclusion

Information is taken from source(s) with enough
interpretation/evaluation to develop a
comprehensive analysis or synthesis.

Viewpoints of experts are questioned thoroughly.

Information is taken from source(s) with enough
interpretation/evaluation to develop a coherent
analysis or synthesis.

Viewpoints of experts are subject to questioning.

Information is taken from source(s) with
some interpretation/evaluation, but not
enough to develop a coherent analysis or
synthesis.

Viewpoints of experts are taken as mostly
fact, with little questioning,.

Information is taken from source(s) without
any interpretation/evaluation.

Viewpoints of experts are taken as fact,
without question.

Student's position
(perspective,
thesis/hypothesis)

Specific position (perspective, thesis/hypothesis) is
imaginative, taking into account the complexities of
an issue.

Limits of position (perspective, thesis/hypothesis)
are acknowledged.

Others' points of view are synthesized within
position (perspective, thesis/hypothesis).

Specific position (perspective, thesis/hypothesis)
takes into account the complexities of an issue.
Others' points of view are acknowledged within
position (perspective, thesis/hypothesis).

Specific position (perspective,
thesis/hypothesis) acknowledges different
sides of an issue.

Specific position (perspective,
thesis/hypothesis) is stated, but is simplistic
and obvious.

Conclusions and
related outcomes
(implications and

Conclusions and related outcomes (consequences
and implications) are logical and reflect student’s
informed evaluation and ability to place evidence

Conclusion is logically tied to a range of
information, including opposing viewpoints;
related outcomes (consequences and

Conclusion is logically tied to information
(because information is chosen to fit the
desired conclusion); some related outcomes

Conclusion is inconsistently tied to some of
the information discussed; related outcomes
(consequences and implications) are

analogies, quotations from relevant authorities)
make appropriate reference to information or
analysis that significantly supports the presentation
or establishes the presentet's credibility/authority on
the topic.

relevant authorities) make appropriate reference
to information or analysis that generally supports
the presentation or establishes the presentet's
credibility/authority on the topic.

quotations from relevant authorities) make
appropriate reference to information or
analysis that partially supports the
presentation or establishes the presenter's
credibility/authority on the topic.

consequences) and perspectives discussed in priority order. implications) are identified cleatly. (consequences and implications) are oversimplified.

identified clearly.

Communication |Organization Organizational pattern (specific introduction and Organizational pattern (specific introduction and | Organizational pattern (specific Organizational pattern (specific introduction
conclusion, sequenced material within the body, and | conclusion, sequenced material within the body, |introduction and conclusion, sequenced and conclusion, sequenced material within
transitions) is clearly and consistently observable and transitions) is clearly and consistently material within the body, and transitions) is | the body, and transitions) is not observable
and is skillful and makes the content of the observable within the presentation. intermittently observable within the within the presentation.
presentation cohesive. presentation.

Language Language choices are imaginative, memorable, and | Language choices are thoughtful and generally Language choices are mundane and Language choices are unclear and minimally
compelling, and enhance the effectiveness of the support the effectiveness of the presentation. commonplace and partially support the supportt the effectiveness of the
presentation. Language in presentation is Language in presentation is appropriate to effectiveness of the presentation. Language | presentation. Language in presentation is
appropriate to audience. audience. in presentation is appropriate to audience. | not appropriate to audience.

Supporting A variety of types of supporting materials Supporting materials (explanations, examples, Supporting materials (explanations, Insufficient supporting materials

Material (explanations, examples, illustrations, statistics, illustrations, statistics, analogies, quotations from | examples, illustrations, statistics, analogies, | (explanations, examples, illustrations,

statistics, analogies, quotations from
relevant authorities) make reference to
information or analysis that minimally
supportts the presentation or establishes the
presentet's credibility/authority on the
topic.
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